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This session examines embedding co-requisite content into 
courses to serve all students. Using discussion, case studies, and 
one-to-one interactions, participants discover how one 
department developed its embedded co-requisite approach, how 
course designers and faculty created and delivered the 
curriculum, and how the changes improved the student 
experience and student success

Description

This session examines embedding co-requisite content into courses to serve 
all students. Using discussion, case studies, and one-to-one interactions, 
participants discover how one department developed its embedded co-
requisite approach, how course designers and faculty created and delivered 
the curriculum, and how the changes improved the student experience and 
student success.



What Research 
Told Us

Research into student readiness for 
college-level learning has identified 
time and task management 
strategies and organizational skills 
as primary areas where students –
especially adult learners with other 
risk factors – need support and 
development opportunities. 



Time Management Research

Tyler-Smith identifies Time for 
Studies as one of the biggest 
risk factors for adult learners 
(2006). Attrition rates for adult 

learners are particularly 
affected by either lack of time or 

poor time management skills 

First time learners are 
particularly at-risk, especially 
those who are first generation 

college learners.



Time 
Management 
Research

Grow (1991) argues that one of the most 
important goals of the educational process 
is learning to be self-directed.

Kenner and Weinerman (2011), however, 
caution that despite possibly having strong 
time management skills on the job, 
nontraditional students are less likely to be 
able to transfer this skill to the specific 
time management constraints of college.



How We Took Action

The 2018 revision of CM 107 and 220, courses 
many Purdue Global Students take in their first 

terms, placed emphasis on co-requisite skills 
into course content. 

As a result, students not only learn about time 
and task management strategies, organization 

skills, and other co-requisites, but they put 
them into practice as part of the course and 
therefore build habits and skills applicable in 

their academic, professional and personal roles.



What We Want to 
Share
In this session, the CM 107 and CM 
220 Course Leads, SMEs, and full-
time faculty members will explain 
the rationale for including these 
topics in the course, ways to 
integrate similar skills into teaching 
and learning in all courses, and 
preliminary information on how 
these actions impact student 
success.



What We Hope You Take With You

By the end of this session, participants will 

1. Identify the value to student success of providing time and task management 
strategies and organizational skills activities in course content;

2. Understand the importance of reinforcing time and task management strategies 
and organizational skills in instruction to student success; and

3. Discuss ways to include time and task management strategies and 
organizational skills in teaching and learning to improve student success.



Teaching Co-Requisite Skills
Stephanie Thompson, PhD 



College-Level 
Expectations-
Commitment

• Student 
Testimonials

• NSO
• Time management 

calculator

• Course Home 
Information

• Rubrics

• Samples



College-Level 
Expectations-
Content and 

Quality

• Course Home 
Information

• Rubrics

• Samples

• Reading and 
Learning Activities



Teaching 
Organization

• Info-graphics

• Visual appeal

• Clear plan



Teaching Basic Skills



Teaching Structure

• Units fit within larger modules 
to work towards assignments

• Practice- reading and learning 
activities

• Prepare- discussion boards

• Perform- assignments

• Practice, prepare, perform 
creates a pathway to each 
assignment



Teaching Time 
Management

• Intelligent Agents

• Optional for instructors

• Reminders before work is due

• Reminders when students 
have not posted

• Taskforce working to create 
templates for all instructors

• Guide for use



Preventing 
Procrastination: Informal 
Writing Example

• Unit 3

• Seminar- talk about a possible topic

• Discussion Board- select and brainstorm 
on possible topics

• Journal- practice informal writing

• Unit 4

• Seminar- discuss drafting 

• Discussion Board- share draft and provide 
peer feedback

• Assignment Due



Preventing 
Procrastination: 

Academic Writing 
Example

Unit 5

• Select Topic

• Develop Thesis

• Build Outline

• Get Feedback

Unit 6

• Revise Thesis and 
Outline

• Draft without 
Research

• Get Feedback

• Revise and Submit

Unit 7

• Identify Points for 
Research

• Select Key Words

• Find Sources

• Paraphrase

Unit 8

• Finalize Research 
and Paraphrases

• Document

• Revise

• Edit and Submit



Applying Co-Requisite Strategies to the College 
Composition I Revision
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Be Explicit: Going Beyond

Why will we “go beyond” 
to make you a better 
student?



Course Level: 
Tools are a 

Place to Begin



Course Level: A Built In Takeaway



Course Level: 
Provide A Way to 
Plan Ahead



Course Level: 
Skill 

Development 
Becomes a 

Goal

One Course; Two 
Purposes

• A Better Writer
• A Better Student

Becoming a 
Better Writer

• Learning content
• Practicing skills 
• Demonstrating Skills

Become a Better 
Student

• Improving strategies
• Using resources
• Becoming Independent

Set goals
• primary writing goal
• Primary goal as a student

Analyzing Your 
Learning

• How Will Practicing These Skills Help You 
Achieve Your College And Career Goals? 

• Try this: Reading skills will help me to 
_______ in my career.



Course Level: 
Time and Task 

Management is 
Integral

Tools

• To-do lists
• Announcements and reminders
• Course Home
• Resources in the One Stop Shop

Organization

• Repeated types of work
• Common Schedule
• One activity leads to another AND 

helps you succeed

Example

• A great example is the DB.  The work 
there is set up to prevent you from 
waiting until the last minute and to 
stop writing procrastination. You post 
ideas for assignments a unit before 
they are due and we practice the 
writing steps within the DB to keep you 
on track! 



Outcomes: CM 107 Graded Assignment Checklist and Best Practice Schedule

• Identify 
writing as 
effective or 
ineffective.

• Identify 
strategies for 
effective 
reading 
comprehensio
n skills.

• Identify 
audience.

• Identify 
purpose.

• Identify 
writing 
strategies.

Assignments Points Best Practice Submit to

Live Seminar
-OR- 10

Wed /Thur 12 PM ET
-OR-

Live Seminar

Seminar Option 2 Thurs by 11:59 PM ET Dropbox

Learning Activities/ Quiz 5 Fri by 11:59 PM ET Quiz Tool

Discussion Initial Post

40

Sat by 11:59 PM ET Discussion Forum

Replies to Peers Mon by 11:59 PM ET Discussion Forum

Journal 10 Tues by 11:59 PM ET Dropbox

All Graded Work for Unit 65 Due Tue by 11:59 PM ET See above

Unit Level: Help Students Create a Plan



Prepare:
•Complete Reading and Activities first
•Treat this as any writing assignment
•Plan, Draft Revise and then post

Plan
•Review instructions carefully 
•Review TK’s initial, pinned post
•Use TK’s materials to take notes

Draft
•Write your posts in a Word document first
•Do Not type into the discussion unless unavoidable 
•Use TK’s Template

Revise
•Use all tools you can
•Find all mistakes (“I” for I)
•Did you answer everything?

Post
•Copy from MS Word
•Paste into DB
•Preview and edit before finalizing.

Peer Responses
•Read all posts and choose carefully whom to respond to
•Ask relevant questions, engage your classmates, add to what has been said, offer constructive 

suggestions. 
•Do not critique posts, grade them or comment on classmates’ grammar

Assignment Level: Teach a Process



Applying Co-Requisite Strategies to the College 
Composition II Revision

Emily Thompson, MA, MS 



Skill 
Building 
Continuity

JOURNEY TO 
SUCCESS ROADMAP

TIME MANAGEMENT 
CALCULATOR

TIMELINE



Tips for 
Success
Infographics



Backwards Mapping

• According to Barhoum (2018) an 
essential element of co-requisite 
design is backwards mapping to 
determine the skills a student will 
need before they can perform a 
desired outcome.

Example: To write a problem-solution 
thesis, students first need to know:

• How to Brainstorm to select a 
topic

• How to narrow the focus

• How to use an enthymeme 
format. 



Embedded Training 
Resources

Brainstorm

• Embedded a Credo Infolit Tutorial on how to choose 
a topic.

Hone In

• Embedded a Credo Infolit Video on how to narrow 
the focus of a topic

Develop 
Thesis

• Developed a Google Form to walk students through 
the steps of developing an enthymeme thesis. 



Credo 
Infolit 

Tutorials



Google Form 
Exercise



Discussion, References, and Contact 
Information

Josef Vice, MA



What are the benefits of 
Using the Co-requisite 
Model without  a Co-
Requisite Class?



How Can You Incorporate 
the Co-requisite Model 
without  a Co-Requisite 
Class?
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